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op PamoBan AuToHHjeBuh

®unosodcku daxynrer, beorpan

Konitexciiyannu wunuouu dociiuinyha
yueHuka y 001aciiu maiiemaitiuke

Pezume: Y pagy ce pasmaitipdjy kaeyunu Hanazu ciiiyguje TIMSS 2007 y odnactiu uctiuitiugara
Hocuinyha yuenuxa 8. paspega u3 matiematiuke, Kao U HA KOju HAUUH Cy 08a HociuiHyha fiog yluydajem
ogpeherux Kapaxkiiepuciiuka pasnuuuiiux KoHexciia y Kojuma ce octusapyjy. Ilowno ce og fipetiiocitiagie
ga ce docmiuiHyha yuenuxa y odnacitiu matiemaifiuxe octueapyjy y ogpeheHom KoHeKcily, ga HellocpegHo Uiy
#ocpegHo 0g wela 3aeuce U gd 0g 0CHOBHUX KAPAKTIEPUCTUUKA PASTUMUTIUX KOHTUEKCTIA 3a6UCe U UpUpoga u
0CHOBHE Kapaxilepuciiuxe Hocmiuinyha yuenuxa. CexyngapHa ananusa fiogamiaxa godujenux y ciliyguju
TIMSS 2007 ycmepena je Ha uctuitiasare #osezanociiu usmehy Uocliuinyha yuenuxa y odracitiu
matiemaiiuke u eapujadnu xoje Upuiiagajy cregehum xonitiexciiuma: (1) axiiueHociiu y HACTHABU
matiemaiiuxe;, (2) adexiiusHu 0gHoc yueHuxka Upema Haciiasu u yuewy matliemaiiuxke; u (3) Hugo
odpasosarna poguitiersa yueHuxda. Oeu pasnuuuiiu KOHWEKCIU He Jeryjy HA UCTU HAYUH U CA UCTHUM
UHTeH3UTHeToM Ha TocTuinyha yuenuka. Lum tipoyuagarwa y 06om uciiipaxcusary ouo je ga ce yiiepgu Hueo
U Keanutieli #08e3aHOCTHU UOCTUUTHYRA yUeHUKA Ca eNeMEHTHUMA HABEJeHUX KOHIUEKCHIA HACTase U yuerwd
mattiemaitiuxe. CeKyHgapHoM aHanu3om tiogatiaxa goodujenux y citiyguju TIMSS 2007 odyxeahenu cy y3opuu
yuenuxa 8. paspega u3 Cpduje (4.045 yuenuxa), Koju Ccy YUeciiBo8asu y 080M UUKIYCYy pedrudauuje
MmehyHapogHe ciiyguje. Y uctiipamueary ce gowio go ciegehux 3axmwyuaxa: (1) ogpehene axiiusHociwmiu y
Haciiagu matwiemaiuke y 3HAUAJHO] Mepu yuuy Hda UPUpogy u Hueo Hociuinyha yueHuxa y odnaciuiu
maitemainiuxe; (2) adexiiuéHu 0gHOC yueHuxd Upemd maiiemailiuyu ogpehyje HUB0 uHiliepeco8ard U
Mmotusavuje 3a yuewe maiemaitiuke, ia camum wum ogpehyjy u Hueo u xeanuitieili HOCHUIHyha yueHuka y
080j obnacimiu; (3) Huso odpaszosarwa poguiliesod fiokasyje ce xkao godap fipequkitiop HOCUIHYhA yueHUuKa y
obnaciiu maitiemaiiuxe.

Krsyune peuu: tipouec o0pasosarwd, MAWeMAatiuxd, KOHUWEKCULyanny ycnoeu Hociuinyha, uociiuinyhe
yuenHuxa.

Summary

This paper is on the key reviews of the study TIMSS 2007 in the field of studying achievement of students of
the eight grades in Mathematics and the ways these achievements are influenced by some characteristics of different
contexts they are realised at. We have started from the assumption that achievements of students in the field of
Mathematics are realised in the certain context, that they directly or indirectly depend on the appearance at and that
the basic characteristics in a different context they appear depend nature and basic characteristics of the students’
achievements. Secondary analysis of the data gained in the study TIMSS 2007 is directed to studying connection
between the students’ achievements in the area of Mathematics and variables belonging to the following contexts: (1)
activities in teaching Mathematics, (2) affective relations of students towards teaching and learning Mathematics,
and (3) level of education of parents and students. These different contexts do not have the same intensity on
students’ achievements. The aim of studying in this research has been determining the level and quality of connection
of students’ achievement with the elements of the stated contexts of teaching and learning Mathematics. Secondary
analysis of the data obtained in the TIMSS 2007 study, included the sample of the eight graders in Serbia (4,045
students), who participated in this cycle of realisation of the international study. The research included the following
conclusion: (1) some activities in teaching Mathematics significantly influence nature and level of students’
achievements in the area of Mathematics; (2) affective relation of students towards Mathematics determines the level
of interest and motivation for learning Mathematics, and nevertheless determines the level and quality of students’
achievement in this area; and (3) level of parents’ education is show as a good predictor of students’ achievement in
the area of Mathematics.

Key words: the process of education, Mathematics, contextual conditions of achievement, students’
achievement.
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nop Jenena Bpamenesuh

Yuutebcku pakynrer, beorpan

Iapiauvyuitiauuja poguitiesoa y 00pa3oeHo-
sactiutinom ipouecy: moiyhnocitiu u
oipanuueroa

Pe3ume: Yuewhe poguttierna (wuxosa uUapluyuiiayuja) y o0pa3osHo-saciuitiHom Upouecy Upeqciiassa
8AIHCHY KOMIUOHEHTAY K0ja je ¥ HellocpegHoj 8e3u ca Keanuiieliom odpasosarnad. Haxo dapiiuyuiiayuja Upegciiasmna u
3AKOHCKY 00a6€3y, weHd UMIEMEHTUAYUJA 3d8UCU 0 MOTUUBAYUfe, CULAB08A U CApAgHE PATUUUTIUX AKTiepd y
odpaszosrom tpoyecy. 080 uciliparusare ce 6A8U HAUUHOM HA KOjU JUPEKTHOPU OCHOBHUX WIKOJIA OUAMAJY 3HAUA]
uapwuyuiiayuje poguiiend, moiyhnociiu/ipetipexe Uapliuyuilayuje y wKoacKkom KOHWEKCILY, KA0 U yIuydj Koju
OHA UMA HA Keanullielll 06pa3osHol tipoyecd. Y uctiipaxcusary je yueciisosano 200 gupexitiopd 0CHOBHUX WIKOTA Y
Cpbéuju. Y uctipaxcueawy je kopuwihen yOuiliHuK KOju je HAlipasbeH HA OCHOBY UpelixogHux (Qoxyc Ipyunux
UHTHEPB]YA Ca qUPEKTHOPUMA, KAO U HA OCHOBY PeNle8AHTIHE TUTIEPAType 0 UAPTHUUUTAYUTU POGUTHesa Y WUKOJICKOM
Husowly. Pesyniiatiu 7okd3yjy ga uaxo gupexkiiopu cmaiipdjy ga UApTUYUNAYUja poguiliesod GoupuHocu
HO3UTUBHO] ATUMOCPEPU Y WIKOU, MOTUUBAUUU gPYTUX poguiliessd 3a HAPTHUUUTAUUTY U YCleXy yUueHuKd, oHa je y
HAWUM WKOTAMA YIABHOM CBedeHd HA CUopeqHe AKTUUBHOCTAU KOje HUCY ¥ 8e3U ca Upouecom 00pa3osard y yiem
CMUCTY, HUliu ca opianusavujom paga wxone. Kao wajeehy upelipexy gupexiiopu euge poguiiicibe, HUX08Y
He3aUHTLePeCcOBAHOCT, HECUPEMHOCH U HeKOMUEWEHUHOCH 3a UAPTUUYUTAYUJY, Wilo Cclieapa ,3audpanu Kpyl
Hetlapmwiuyutiayuje”. Iapliuyuiiayuja xkao Apunyuil Huje HOCTANA CACTIABHU geo WKOICKe Upaxce U Upouegypa u
Wo oTIeHABA HEHY UMUTEMEHTUAUUTY Y WKOTTU.

Krsyune peuu: poquitiessu, yuewhe/uapiiuyuiiayuja, wxond, gupexmopu.

Summary

Participation of parents in the pedagogical-educational process represents a significant component in the close
relation to the quality of education. Although participation represents the lawful obligation, its implementation
depends on motivation, attitudes and cooper ion of different actors in the educational process. This research is on the
ways of how principals of the primary schools observe the significance of participation of the parents,
possibilities/obstacles of participation in the school context, as well as the influence on the quality of the educational
process. 200 principals of the primary schools in Serbia took part in the research. The questionnaire used in the
research created according to the previous focus group interviews with principals, as well as relevant reference about
participation of parents in school life. The results show that although principals consider participation of parents
contributing to positive atmosphere at school, motivation of other parents to participate, in our schools participation
is limited to indirect activities which are not connected to the process of education in the narrow sense, nor with the
organisation of the school work. The greatest obstacles for principals are parents, their indifference, lack of readiness
and incompetence for participation, and this creates a circle of “non-participation”. Participation as a principle did
not become the integral part of the school praxis and procedures and this makes its implementation at school
difficult.

Key words: parents, participation, school, principals.
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op Oparad MaptuHoBuh,
HBan Mapkosuh, mp [Iparan bpankosuh

Yuuremcku pakynrer, beorpan

LlTaxoecka xeanudpurxoeanociu
pyKoeoguiaua u3dopHe HACTLAGE WLAXA Y
0CHOBHUM wKostama y Cpouju

Pesume: Ilax je xao u3bopHu tipegmeill Gpucyitian y ocHogHum wxonama y Cpouju og ceditiemopa 2007.
Toxom Tipse gee wikoncke Iogune ucttiparusarem je odyxeaheno 106 nacwiasnuxa u 3173 yuenuxa u3 83 wxone, ij.
C8U yuecHUUU Upojexiiia ysohewa waxa Kao u3dopHol pegmeiia y wixose. Ycian08beHA je HEgo8ObHA WAX08CKA
keanuuxosanociti Hociriojehel Hactiasenol kagpa (52,83% Haciasnuxa je duno 0e3 wiaxoeckux xaweiopuja uau
wuttyna, a og wux je camo 19,64% tpowno tpetixogny waxoscky odyxy; 47,4% og yxyuxol Opoja yuenuxa
Hogyuagany cy HaciidsHuyu 06e3 0giosdpajyhux wiaxoeckux Keanupuxayuja), Kao u wuxoso Hetpugprcagaroe
upouucanux HAciasHux Uranosa u ipoipamd.

Ha ocnosy tipetiopyka u3 0601 UCTIPANUBALA YCTEGUO je HU3 CUHXPOHU308AHUX AKTUUBHOCTU YCMEPEHUX HA
00yky toctmiojehux, anu u 0ygyhux HACTHABHUKA WAXA, KAO U USMEHA HOPMATIUBA KOju je YCAINAULEH CA HEBEHUM
yubesUMA U 3atieueHum ciliarem. Pesyniiaiiu uciipdmusdwa Koju cy dpamunu 06dj #pouec ioxom iupehe u
ueiligpiie 10guHe yKasyjy Ha uo3uitiuean eQexaili ygegeHux mepd, iy ce He MOTy CMATIPATiU KOHKTY3UBHUM 3001
cysuuie KpamiKol HocMailipanol 8pemMencKol iepuoga.

Kreyune peuu: wax kao u3dopHu tpegmeill, wax Kao gugaxWiuuko cpegcitieo, waxoscka KomuelieHyuja
HACTlasHUKA, 00yKa HACTHABHUKA WaXd.

Summary

Chess as an optional subject has been present in primary schools in Serbia since September 2007. During the
first two years, the research included 106 teachers and 3173 students from 83 schools, i.e. all the participants of the
project of introducing Chess as an optional subject at schools. Insufficient chess proficiency of the existing teaching
stuff has been found (52.83% of teachers were without chess categories or titles, and only 19.64% had passed the
prior chess training; 47.4% from the entire number of students were taught by teachers without suitable chess
qualifications), as well as their not sticking to the proposed curricula.

Following the recommendations from this research, the whole sequence of synchronised activities followed
directed to the training of the existing and future chess teachers, as well as changes of normative adjusted to the
appreciated aims and the existing state. Results of the research which followed this process during the third and the
fourth year point at the positive affect of these measures, but they cannot be considered as conclusive because of the
too short time period.

Key words: Chess as an optional subject; chess as didactical means, Chess competence of teachers, training
Chess teachers, Chess Competence of Teachers of Chess as an Elective Subject in Serbian Primary Schools.
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op Cpdomyd Hophesuh

Yuuremcku akynrer, Bpame

Eduxacnocit goiiyncxe Haciliase CPicKol
je3auxa y 3a8UCHOCTIU 0§ OPIAHU3AUUOHOT
ootuKa

Pe3ume: Heycliexom yuenuxa y Uoliegy ycedjarna UpPOIPAMCKUX CAgpxaja u3 UojeuHUX HACTAABHUX
upegmetia, unu 6uule Tpegmelid, ogyeex cy ce O0asunu cuipyuwayu pasauvuiiux tpopuna. Jlocagawirna
uctlipaxcueared 0601 ipodnema yxasyjy Ha aocitiojare 8eoma 8eauxol Opoja y3poKa Koju goeoge go Heyciiexa yueHuxa.
C 003upom Ha Ty OKOMHOCH, y Weopuju u tpaxcu cycpehemo u pasnuuuitie cucilieme mepd Kojuma ce HACHOjU
cipeuutiy uny OWKIOHUTIU Heyclex. Y HaweM UCTIPANU8Aary OUpeJenuiu cMmo Ce 3d CUCTeMAticKu pag y
oTKIAAY HeyChexd y 0Keupy oplianu306ard u u3eohewa qoliyHcxe Hacliase cpiickol jesuxd. Y pagy cy upuxasanu
pe3yntiainiu exciepumeniiante uposepe epuxacrocmiu (y #ioinegy 00pa3osHux pe3yniliaitid) uHgueugyanusayuje
gouyHcKe Haciidge CPUcKol je3uxda UPpUMEHOM HACTUABHUX JTUCTHUhA y 0gHOCY HA teH WPAJUUUOHATHU HAUUH
oplanusayuje u useohewa. Hctlipaxcugarwe je 00asmweHo Ha y30pky og 78 yuenuxa IV paspega geejy 0cHOBHUX wKOIA.

Hobdujenu pesynifiaitiu u3epuieHol UCTHPAICUBALA YKA3Y]Y A je JOUYHCKA HACTHABA CPUCKOT je3uKa eQuKacHOo
cpegcigo omohu yueHuuumda Koju Cy HeyclewHu y ycedjawy UpOIpamcKux cagpidja, Mehymium, HUB0 teHe
euracHociu  3a8ucu UpBEHCWIBEHO 0g came opldHusayuje U u3eohewa gouyHcke Hacldee. YueHuyu
exciiepumeniuanie Ipytie (y K0joj je UpUMEwEHA UHJUBUGYATU3AUUjA (OTUYHCKE Haciiase) UOCHUIIU CY
cmamucmiuuky Oomwe 00pa3osHe pe3ynitiailie 0g yueHuxd KOHiliposHe Ipydie (y K0joj je goUyHcka Haciiasd
oplanu308ana Ha wWpaguyuoHanan Hauuu). Osaxeu pesyniiaiu yuyhyjy Ha 3axmpyudk ga je gouyncky Haciiasy
CPUCKOT je3uxda UEeTUCX0gHuje UHGUBUGYATU308ailiu UPUMEHOM HACWABHUX Tuciiuha, Helo oplanu308ailiu U
U360guiliu je Ha WPAGUUUOHATIAH HAUUH.

Kreyune peuu: goliyncka wHaciiaed, oplanu3auuoHu obIuyu goliyHcke HdAcllidge, CpUCKU je3uxk,
UHGUBUGYATU3AUUJA.

Summary

Bad results of students considering curricular contents from some teaching subjects, or all of them, have
always been the subject of the research of different profiles experts. The research, which has been performed up to
now, point at the existence of a great number of causes which lead to failure of students. Considering this
circumstance, in theory and praxis, we meet different systems of measures which tend to stop or eliminate failure. In
our research we chose systematic work in preventing failure within organising and performing additional classes of
Serbian. In this paper, we have shown results of the experimental checking of efficiency (considering educational
results), individualisation of the additional classes of Serbian, by application of worksheets, compared to its
traditional way of organising and performing. The research has been done with the sample of 78 students of the
fourth grade of two primary schools.

Given results of the research show that additional classes of Serbian represent an efficient means to students
who show failure in adopting the curricular contents, but the level of its efficiency depends primarily on the very
organisation and performing additional classes. Students of the experimental group, in which individualisation of
the additional classes was done) achieved statistically better educational results than the students in the control
group *in which additional classes were organised in a traditional way). These results point to the conclusion that
additional classes of Serbian is more useful to individualise by application of the worksheets, than organising it and
performing it in a traditional way.

Key words: additional classes, organisational forms of additional classes, Serbian, individualisation.
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Mp MunoBaH JbybojeBuh,
op Oparomyd Bummuh, op Jenena Hnuh

KK IMoaropuua/Janunosrpaz, lipua l'opa
dakynreT cnopra U PHU3HYKOr BacnuTama, beorpag
Penybnuuku 3aBog 3a cnopt, beorpan

ITpaherwe eexainia ipoipama Kowapxe Kao
u3adpane clioplicke aKiiUSHOCHIU Y
Hacwiasu Qu3uuxol eacuuiiard Ha

AHTPOTLOMOPPOSIOWKY CTUATLYC yUeHUKA

Pe3ume: Panuja uctipaxusawa yKkasyjy ga Haciiasa Qu3uuxol edciuitiawa Huje Ha ogiosapajyhem u
3ag08osasajyhem Hueoy, HUiliu je Upumjepena y3pacily yueHUKd U HUXOBUM UHGUBUJYATHUM CUOCOOHOCTAUMA,
uotpedama u uuiiepecosaruma. OCHOBHU pA3NO3U HeeGUKACHOCTAU HACTIABE jecy JIowd KOHUEHUuja MOgerosdatrvd
HacwasHux upoipama u manu Hegewru Goug uacosa. EQuxacrociii naciiage pusuuxol sacuuitiara mosxe ce Hosehaiiu y3
unanuparwe u ipahewe eexaiiia naciwiaee, kao u y3 tiogehawe negemHol pornga uacosa. Mehywium, wwipeda y3eitiu y 003up u
wWo ga #pocsjelinu opianu UPOTUCYjy OKBUpHE HpoIpame, d ga 0f KPeatliusHOCHU U CHPYUHOCTHU HACTAABHUKA 3A8UCU
Kaxeu he ce pe3ynitatiu vociwauhu.

IIpahewe u ananusa tipomjena mopdonowkol cliailiyca yueHukd y Haciiasu Qusuukol sdacuuitiawa Ouitian je
CEIMeHT U UOIA3HA 0CHO8A 3a WIAHUPAHE U Upoipamupare Haciase. Mopomowke Kapaxidepuciiuke yueHuxa y uepuogy
OCHOBHE WIKOJE 8e0OMA OP30 Ce MUujewdjy U CamMum Wum gonasu go Upomjend u y mowopuuu yuernuxd. HaciiasHux
Qu3suukol eactiuiliarwd, kao o0coda koja yupasmwa Upouecom HAcilidge, gyxaw je ga, y cxkaagy ca wum HpomjeHamd,
apunaiogu u Apoipam Kaxo du U0 OUTUMATAH 3d C8e YUEHUKE.

Kaxo cy cuiopiticke uipe 3Hauajan Gpaxiiop u cpegcitieo y HACTA8YU GU3UUKOT BACUUTAAA, KOjUM Ce MOME YIUUATAU
HA CBECTUPAHU DPA380j YUEHUKA, 08UM DAGOM Ce Heben0 UCHUTUATU KOMUKO KOwdapkd, KAo u3adpand cuopiickd
AKTUBHOCTE, MOXME YIHUUATAU HA TPOMjeHe MOPDOTOW K0T CIHATHYCA KOg YUEHUKA.

Hctapaxcusaree je ciiposegeno Ha y3opky og 140 yuenuxa, tiogujepenux y xoutaponany (31 gjeuax u 30 gjesojuuuya)
u exciiepumentuanty ipyily (42 gjeuaxa u 37 gjesojuuya), yuenuxa 7. paspega ocHogue wkone. Kontuponny ipyiy cy
YUHUTTU YUEHUYU KOju cy Tloxahanu pegosHe uacose Guauuxoi eaciuiudard, d eKCiepuMentiaIHy ipyily yueHuuu Koju cy,
ocum Haciase Quuuxol BaCUUTHAA, UMATU U JOJailiHa g8d udca Kouwapxe, Kojy cy camu ogadpanu. Hcaumanuyuma cy
fpahene fGpomjene #og ymiuudjem kKowdpke Ha cegam mopponowkux sapujadnu. Hcilipamueare je Wpajano jegro
Honyloguwitie. Pe3yniiatiu cy okasanu ga je iog ymiuyajem ipoipama Kowdapke gourto go ipomjena xog gjeuaxa (odum
Hognaxkimuye), gox Kog gjesojuuya Huje Suno pomjeHa Ha MjepeHum sapujadnama.

Krsyune pujeuu: naciasnu ipoipam, mopponoiuja, Kxouwapxa.

Summary

Previous research show that Physical education classes are not on a sufficient satisfactory level and it is not
adjusted to the age of students and their individual abilities, needs and interests. Basic reasons for insufficient
teaching are bad concepts of modelling teaching programmes and the number of classes which cannot be divided.
Efficiency of teaching Physical Education can be improved by planning and following the effects of teaching and by
additional classes in the week. But, we should take into account that educational experts make framed programmes,
and the creativity and proficiency of teachers make the results possible.

Observing and analysis of the changes of the morphological status of students in teaching Physical Education
is a significant segment and the starting point for planning and programming teaching. Morphological
characteristics of students in the period of the primary school change very fast and these results in changing in motor
abilities of students. Physical Education teacher, as the one who manages the process of teaching must, in accordance
with these changes, adjust the programme, so that it could be optimal for all students.

As sport games are an important factor and means in teaching Physical education, which may influence the
many-sided development of students, in this paper we want to study how much basketball as the chosen sport activity
can influence the changes of the morphological status of students.

The research has been done at the sample of 140 students divided into the control group (31 boys and 30 girls)
and the experimental group (42 boys and 37 girls), students of the seventh grade of the primary school. Control
group consisted of students who attended Physical education classes regularly and the experimental group those who
had additional basketball classed apart from the regular ones. The interviewees were checked upon the changes under
the influence of basketball at the save n morphological variables. The research lasted for one school term. The results
have shown that under the influence of basketball there were changes at boys’ bodies (circumference of forearm),
whereas there were no differences at measurement variables.

Key words: curricula, morphology, basketball.
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np Anexcangap Crojanosuh’

Yuutecku akynrer, beorpan

Pa3eojHu kypuxymym wxose —
ipeiiiiociniasxka Kearuilielinujel 6a3uunol
gaciiuitiara u 00pa3oeared

Pesume: Kypuxynymcxu Apuciiiyi opianu3auuju acuuitino-00pa3zoeHol upoyecd ganac ce CMAmpa jesipom
caspemere 00pasosHe HonuiuKe, MogepHe egaioiuje u gugaximuxe. Y Kypuxyniymy ce HALIACAK CUiA8Tba HA UUIbEE,
3agaiiixe U Cagpiaje Koju ce Mopajy oepauUuoHATU308ailiU, PEATU308aATHU U YUUHUTAU Mepsusum. OCHO8HU PA3NOT
34 clieaparwe K8ATUTHEIIHOT KYPUKYIYMA jecilie uUeHUUd ga OH CYyWlUHCKU yilluue HA eQUKACHO 3dgososberbe
Hoitipeda yueHuKa, HACTABHUKA U POGUiiessa.

PazeojHu  Kypuxynmym wKONE MOMEMO CMATPATIU OKGUPOM U UHCIAPYMEHTOM 30 CUCTHEMATHUUHO,
KOHTHUHYUPAHO TIAHUpAre U yHaupehusawe paga wxone u HOgusdwe KBATUTHETIA O0A3UUHOT 00pA308aiwd U
sacuuiiawa u3 euwe pasnoid. OH ce 0gHOCU HA YKYUHY AKTGUBHOCTH WKOTE U UPEGCiiasnsd JOKYMEHIE Kojum ce
upegeuha HauuH genosarwd U yIuudj 8pegHO8AHA UETOKYTHE PeaTu3ayuje 8ACUUTIHO-00pA308HOT pAgd HA YUeEHUKe U
HacimasHuke. Paseoj wKonCKol Kypuxyryma iogpasymesa #pomeHe, uHosauuje, upegeuhawe edurdacruje
yHYWpawe opianuayuje wxone. Y wemy gondse go uspaicdja Kapaxitiepuciiuxe MogepHe HACTiA8e KAo Apouecad
AKUBHOT U UAPTIHEPCKOT CTULAWA KOMUCTUEHUUJA YUEHUKA U yuuiiessd Kopuwherem pa3Ho8PCHUX 00NuKkd pagd,
MeToga, HACULABHUX Cpeqciiasd U Megujckoi flocpegosawd. Keanuitiein 0a3uunol edciiutiawa u o0dpd3osarnd
YUeHUKA 3d8UCU 0F CUHAPYUHOT PA3BUjaA WKOICKOT KYPUKYIYMA Yy KOMe Ce Kpeupd u yHaipehyje dogcimiuudajua
cpequHa 3a yuerwe, HACTEABA JoOpO CHPYKIAYUpA, KOpUciie pA3Ho8pCHe Meltioge, dupdjy ogiosapajyhu cagpwcaju,
Hogcmuuy UHJUBUGYATHU KAUAUUTIETIU YueHuKd, UWOogCIuuy wuxose KpeaimiusHe CiocodHOCTY, omoiyhasd
AKTIUBHO U KOHTHUHYUPAHO CYUETbABAE YUEHUKA CA KYTTEYPOM, oMoTyhasa pedriexcuja coliciisene Upakce uig.

Kusyune peuu: Kypuxynym, Kypuxymymcku GPUCTAyld, KYPUKYIYMCKE KOHUEAuuje, pA3eojHu Kypuxymiym
wKose, KeAnuiiei 8ACTUamd U 00pa3osdtsa.

Summary

Curricular approach to organisation of the pedagogical-educational work today is considered to be the core of
contemporary educational policy, as well as modern pedagogy and didactics. The stress is on aims in the curriculum,
as well as on tasks and contends which have to be operational, realised and valuable. The basic reason for creating
the curriculum of a great value is the fact that it basically influences efficient satisfaction of the students’, teachers’
and parents’ needs.

Developmental curriculum of the school can be considered to be the frame and instrument for systematic,
continuous planning of the school work and raising the level of quality of basic educating and pedagogical work from
different reasons. It refers to the entire activity of the school and presents the document which predicts the way of
dealing and the influence of valuating the whole realisation of the pedagoical-edauitonal work of students and
teachers. Development of the school curriculum means changes, innovations, predicting more efficient inner
organisation of the school. Characteristics of the modern school are seen in it as the process of active and partner
gaining competencies of students and teachers using different methods of work, methods, teaching means and
teaching materials and media mediating. Quality of basic pedagogical work and education depends on the expert
development of professional development of the school curriculum in which encouraging environment is created,
teaching is well structured, different methods are used, individual capacities of students are used, creative abilities
are used, active and continuous facing the students with cultures, enable own praxis reflection.

Key words: curriculum, curricular approach, curricular concepts, developmental curriculum, developmental
curriculum of the school, quality of pedagogical work and education.
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KaTapuHa 3aBHIIHH

dunonomku akynrer, beorpan

Bbununiseanna naciaea u3 iiepciiexinuee
je3uuxe donutiuKke U WIAHUPAted: CMEPHUUE
3a Upojexait dununisanne Haciidee Ha
UTHATTUJAHCKOM U CPUCKOM je3uKy y cpegroum
wxonama

Pe3ume: Bununiganna HAciiasd Koja iiogpaszymesa yuoiuipedy mailepwel U Ciipanol jesuxa y odpaszosarsy
upegcinasma 3HAUAJHY HOBUHY Y caspemenoj Haciiagu. Osaxas KoHuellll 00pa3osard Upegciiasspa jegaH og Uumbesa
espoticke jesuuxe UONMUTAUKE ¥ OK8UPY WUDPeHd BUUIEje3UUHOCTHU U uHTUepKYAThypantociiu y Eepotiu. ITopeg woia,
pesyniatiu UCipaxusarnda yxkasyjy ga yueHuuyu koju doxahajy oeaxag o0mux HAcliaee GoCUWIUIY BUCOK HUBO
jesuukux KoMuelwleHyuja Ha CUPAHOM je3uxy, 3a PA3Nuky 0g YueHuxd xoju upaite WpaguyuUoHATHY HACTIA8Y
ciipanol jeauxa. Mehytium, UowipedHo je HATIOMEHYTU ga je 3a yeohere 08aK80l 00nuKa Haciidge y 00pa308HU
CucitieM jegHe 3emibe HEOUXOGHO UANILUBO TIAHUPAE KAKO HA HUB0Y UIAH08d, TPOIpAMA U HACTLABHOT Kagpd, THAKO
u u3 tepciexiiuge jesuuxke uoauiniuxe u unanupawd. Og 2004/2005. wxoncke iogune ognyxom Munuciiapciisa
fipocgeitie U cUopiia OUTUHIBATTHA HAcTiaea je yeegena y Tpehoj deoipagckoj TuMHA3Uju U o HA GPAHUYCKOM U
utnanujanckom jeauxy. Llum nawel paga jectie ga Upuxamemo WPEeHYHHY 0plaHu3auujy OuruHigante Hacildge Ha
UTHATTUJAHCKOM je3UKY, AU U CMEPHUUE 3a gasbu pag HA 0CHOBY gocagauiteel UCKYCIIBA Y HACTIABYU KAO U HA OCHOBY
upumepa u3 Upakce Hekux espolickux 3emasd. Taxohe, cmamwipamo ga Ou UpuxdA3ano ciawe y OUNUHIBATHOJ
HACTHABY U CMEPHUUE 3d gasbu pag dune og u3y3etwinol 3nauaja 3a ipegciiojehe towmuucusarne Memopangyma usmehy
Petiyonuxe Himanuje u Petiyonuke Cpduje y 8e3u ca ocHusawem geojesuunux wxona y Peuydnuuu Cpduju na
UTHATUJAHCKOM U CPUCKOM je3UKy.

Kreyune peuu: Oununiganna Haciagad, UTHATUjAHCKU je3uk, je3uukd UOTUTHUKA, je3uuko UIAHUpAre,
CPegrOUKONICKU HUBO.

Summary
Bilingual teaching which includes mother tongue and a foreign language in educating represents an
important issue in contemporary teaching. This concept of education represents one of the aims of European
language policy in the frame of widening multilinguism and intercultruality in Europe. Apart from this, results of
the research show that students attending this form of classes achieve a high level of language competencies, in
comparison to students who attend traditional classes of a foreign language. But, it is necessary to stress that
introducing this sort of teaching into the educational of a country, it is necessary to plan a curricular, planning and
staff matters from the perspective of the language policy and planning. In the school year 2004/2005 upon the
decision of the Ministry of Education, bilingual teaching is introduced in the Third Belgrade High School in French
and Italian. The aim of our paper is to represent the current organisation of the bilingual teaching in Italian, but
directions for further development based on the experience in etching in European countries. We also think that the
shown state in bilingual teaching and directions for further work would be of a great significance for the future
signing of the Memorandum between the Republic Italy and the Republic of Serbia considering foundation of
bilingual schools in the Republic of Serbia in Italian and Serbia.
Key words: bilingual teaching, Italian, language policy, language planning, high-school level.
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Dr. Euphrosyne Efthimiadou

Ecole de I'Air hellénique, Gréece

Quelles compétences discursives
peut-on cultiver en classe de langue
en vue d’innover dans le groupe?

Résumé: La langue se présente non seulement comme un systéme de signes pour établir une approche
fonctionnelle mais aussi comme un moyen d’expérimenter des savoirs. Sous cet aspect, il s’avére important d’étudier
le processus des compétences discursives, qui pourraient promouvoir des actions efficaces. Un plan d’action qui
viserait a atteindre ces objectifs pourrait suivre le schéma suivant: a) Observer, b) Porter un jugement et
hiérarchiser les éléments, c) Réagir par analogie et/ou combiner des éléments, d) Recourir a la divergence et réagir
par contraste, ) Tendre a l'originalité. D’autre part, l'instauration des stratégies de motivation du groupe sollicite la
spontanéité naturelle de la part du participant et le conduit a envisager ses réels problémes. Quant a la mise en ceuvre
des situations constructives, elles visent a cultiver les compétences discursives du groupe tout en recourant aux
nouvelles applications des TICE. Ainsi, I'apprenant vit son apprentissage au sein d'une situation authentique ou il
souligne sa présence par I'emploi varié des formes expressives. L'innovation est, d'une part, une tactique adoptée par
I'animateur afin de faire susciter la créativité des apprenants, et, d’autre part, une initiation progressive des sujets
qui les ameénera vers I'élaboration des compétences discursives.

Mots-cles: Compétences discursives, Techniques de motivation, Situations constructives, Expérimentation des
Savoirs.
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Mp Bepa BeuaHCkH

Yuuremcku pakynrer, beorpan

Caspemene wiexHoioiuje
KA0 U360p HOBUX MOTyhHOCTHY Y HACTHABU
JIUKOBHE KYJITLype

Pe3ume: Y pagy je Upuxasan 0gHoc WpPaAgUUUOHATHUX U CABDEMEHUX MEGUJA Y 8U3YETHUM YMETUHOCTAUMA U
pasmMatipan ymiuuaj Ho8ux Meqguja Ha UpomeHe y ymeilinociiu. IIpegciiasmwene cy Mmolyhnocitiu yuoiupede
MYnGUMequja y HACTHASYU TUKO08HE KYIWLYpe U AHATUSUPAHU CY HAUUHU KAKO MYTiumequju goupunoce Hossem
Keanuitleily Haciiage u3 080l tpegmeitia. Ha ocnogy ananu3e tiociiojehe nuitiepaiype u ogamiaka ca uniepHelid,
MYTUMequju cy Kaacupukosanu upema pasnuuuium HauuHuma yioitpede y Haciidgu JuxosHe Kyniype. Taxo
UMAMO pauyHaApe KAO CpegciiB0 3a CUABAPANE, PAUYHADE KAO CPEJCUB0 34 APXUBUDAE U Upe3eHTlaUUjy
YMEUHUUKUX geNd, PAUYHAPe KAO CPeJCiieo 3a KOMUjYUiepcKu UOTHUOMOIHYTHO yuewe U pAuyHApe KAO U3B80D
caznawa. Ilocedna tawmra tioceehena je 00pa308HUM pecypcuma My3ejd HA UHTHEPHEULY U HUXOBOM JOUPUHOCY
Keanuitieily HACAge TUKO08HE KYTTLYPE.

Krsyune peuu: cagpemenu meguju, myniiumeguju, uniliepHeii, 00pa3o8HU pecypcu my3eja HA UHTLEPHENLY,
HACTABA TUKOBHE KYJITAYDE.

Summary

This paper is on the relation between traditional and contemporary media in visual arts and the influence of
new media in changes in visual arts and the influence of the new media on changes in art. There are possibilities of
using multimedia in Art shown and ways of contribution multimedia to better qualities of teaching this subject.
Based on the analysis of the exiting literature books and the Internet data, multimedia have been classified according
to the different ways of use in teaching Art: computers as means for creating, computers as means of archiving and
presentation of the works of art, computers as means for IT aid in learning and computers as source of knowledge.
Special attention was devoted to educational resources and their contribution to the quality of Art teaching.

Key words: contemporary media, multimedia, the Internet, educational resources at the Internet, teaching
art.
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Tatjana HoBoBuh

dunosodcku paxynrer, Hukmuh, [ipaa l'opa

3nauadj u ynoia panoi u ipequiKosicKol
gacuuinard y 00pa3oeHom cuciuiemy
IIpue I'ope

Pe3ume: Llum paga je fipegcitiagedre U aHATU3A AKTHYETHOT UPEGUIKONCKOT amMOUjenilid y KOHIEKCIy
Jjegunciusenol 06pa3zosrol cucitiema y Llpnoj I'opu, a y ceujelliny usmujerenol, 0cagpemerbeHol, HAyuHo U CuipyuHo
yHatipujehenol cainegasarwa UoleHUUjana panol gjetiurciisd. Y wiom cmucity, Ouhe ypahena ananusa cagpuaja
KIbYUHUX, pe(epenilinux qokyMeHailid, KOju yCMjepasajy pa3eoj u tepciiexiiuse ipequikoickol eaciuitiarmd y Hauloj
cpegunu. Kimyunu sapamemipu cy Ham:

- HOpMATUUBHU OKBUPU 34 pA360j U PyHKyuoHucare apequixoncimea y Lipnoj F'opu (3akon o dpequikonckom
saciiuitiawy u odpasosarny, Clupatmeiuja panol u Upequikockol odpasosarna 3a iepuog og 2010—2015);

- OUUC HAYUHA JOHOUWLEHA U PA36UjAIA KYPUKYTYMA KAO U ClUelien 1elose 0WB0PEHOCTIU U TPUMIEHUBOCTIU
u3 yina eacuuiniaud;

-mjecttio u ynoia eactiuiiiaua y odpazossom cuciiemy Llpue Fope, poxycuparwem fiawre Ha geuje Heogeojuee
KOMUOHEHTIE UJeo8Uiol UPOPECUOHATHOT TpulipeMarnd HACWAGHUKA: 4) MOgen UHUYUjATHOT 006pas3osdrsa
HACTABHUKA UpequixocKol saciutiarwa y Lipnoj I'opu xpo3 tipegciuiasvarne cipyKinype camol ipoipama o Kome ce
odpasyjy eactiutiauu; 6) mogen UPOPECUOHATHOI yCaABPWIABAINA HACTIABHUKA UPEGUIKOJICKOT 8AcUUiamd, Koju
cainegagamo tpeinegom u avanusom Kaitianoia citipyunol ycaspuiagawa (3aeog 3a wxonciueo Llpue I'ope) 3a
Hocwegrux Uelll WKOICKUX 10guHd.

Yapxoc ciopum dpomjeHama, oUciidjarny u 3a108apary HOpMAUSUCTIUUKE CIUKE jelliutbCllied U KOHUeUia
Koju Kapaxiiepuuie gellepMUHU3AM, TUPeCKPUTTHUBHOCTE, UPEGBUGUBOCTH, GUGAKTHUUKU YCUTUEHU, UKOTAPU308AHU
HAUUH TNAHUPARA YKYUyHUX aKTHUeHOCTHU, AKTHYeNnHU Upeguikoacku wouiiekcii y Llpnoj Iopu, Hocu cee
u3pasutiiuja odusmesxcja otleopenol, PrekcudUIHOT amMOujeHiiia 3a yuerwe, yCKaaheHol ¢ ayTeHTUUHUM UCKYCTHeUMA U
Hotuipedama gjeue, yuecHuxa, cpegune.

Kreyune pujeuu: ctupaitieiuja, paexcudunHoci, ipequikoacko 8aciuiliarwe, panu paseoj.

Summary

The aim of the paper is presenting and analysing the existing pre-school suurounding in the context of the
unique educaitonal system in Montenegro, in the light of changed, up-to-date, scientific and professional
improvement of the potential of early childhood. In this respect, there is going to be the analysis done of the contents
of key, reference documents which direct the development and perspectives of pre-school pedagogical work in our
environment. Key parameters are:

- normative frames for development and functioning the pre-school system of Montenegro (Law on pre-school
pedagogical work and education, Strategy of early and pre-school education in the period 2010-2015);

- description of the ways of creating and devoting curriculum and the degree of its openness and application
from the point of a pre-school teacher;

- place and role of a pre-school teacher in the educational system of Montenegro, focusing attention at two
inseparable components of the integral professional preparation of teachers: a) model of initial education of teachers
of pre school pedagogical work in Montenegro through presenting the structure of the very programme for educating
pre-school teachers; b) model of professional development of pre-school which we observe by the review and analysis
of the catalogue of professional development (The School Institute of Montenegro) for the period of the last five school
years. In spite of slow changes, existence and advocating normativistic picture of the childhood and concept
characterised by determinism, prescriptively, predicting, didactically shared, school-like ways of planning the entire
activities, actual preschool context in Montenegro, carries more expressed forms of open, flexible environment for
learning , adjusted to the authentic experience and needs of children, participants of the environment.

Key words: strateqgy, flexibility, pre-school pedagogical work, early development.
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Anexcangpa I'ojkos Pajuh

Yuuremcku pakynrer, beorpan

Bpeme tioueitixa yuerva Cipanol je3uxa Kao
YUHUIAY, EPUKACHOCTUU yuetba CTUPAnOT
jesuxa

Pe3ume: Y geny nayke o jesuxy fioceehenom rweiosom yuewy eeh gyio ce #ycipo gquckyiiyje o 6pemeny Kaga
ca yuewem wipeda fioueiliu, 0gHOCHO KOju Ce pe3yntliatiu moly ociieapuiiiu, Upu uemy cy ce yiepguse ogpeheue
Hosuyuje, 0g Kojux jegna 3aciyiia wesy ,uitio ipe, wo dome”. O8a we3a ce Hocilielieno HAMeIHY LA, e 8ehuHa geue
Kog Hac, tia u wipuom Espoiie, ganac ca yuerem enineckol jesuxa iouure geh Ha UPegquIKOTICKOM y3pAaciiy, anu ce y
tietiom paspegy cycpehe ca jow jegnum cilipanum jesuxom. Oeaxas pactiopeq MOMEHATIA Y KOjUMA Ce CA YUEHEM
clipanux jeauka fouure OMWEOPUNO je Tuilidwe pe3yniliaiid, 0gHOCHO KoMUelieHyUjad Koje ce 0g yueHuxd Moly
ouexusatmiu. Haxon caineqasarnd ciiposeqeHux ucipaxugard u o0jassene tutiiepaitiype, 3aKpyueno je ga ou uaxcroy
ca utliarna ugeanHol epemend ouellixa yuerwd Cipanol jesuxa wpedano ipeycmepuiiiu Ha ouilumManne meiioge 3a
1€e1080 ycedjarse, jep ce CHpPAnu jesux eQuKkacHo Moxe yuuiliu y c8um y3paciiuma U HueowiHum godumad axo ce
tpumene 3a Tdj MomeHalll dgeKeaine Meiiioge.

Krsyune peuu: iotietiax yuewa CUipanol jesukd, yuere Clipanol jesukd y HActasu, ycedjare gpyiol jesuxd y
OKpYyHEHY.

Summary

In the part of language of science, devoted to its learning, there are severe disputes about the time when
children should start learning a foreign language, i.e. which results should be realised, and some positions were
determined: one that advocates the principle “the sooner the better”. This thesis has been posed gradually, because
many children in our country and abroad start learning English at the pre-school level, but in the fifth grade they
start learning another foreign language. This timing of starting to learn foreign languages opened the issues of
results, i.e. competencies which can be expected from students. After observing the completed research and the
published reference books, we came to conclusion that the ideal time for starting to learn a foreign language should
be directed to optimal methods for its adoption, because foreign language can be efficiently learned at any age and if
the adequate methods are applied.

Key words: starting to learn a foreign language, learning a foreign language in teaching, adopting the second
language in the environment.
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Mp bpanko JIyunh, CHexxaHa JIyunh

Cpenma cTpyuyHa mkosna, lIpseHka
oI ,,20.oxtodap*“, CuBan

Yuenuuu y yio3u Kpeaiiopa HACladéHUx
mequja

Pe3ume: Yeohewe unosayuja y HacwiasHu pag iogpasymesd pasHospcHe Mellioge u o0nuxe paga u yuoiipedy
PA3HOBPCHUX HACTHABHUX CPegCliasa U HACTIABHUX Mallepujand. YueHuyu moly 8eoma KATUTHETIHO ga JoupuHecy
apouecy cligaparwa matliepujana 3a Hactiasy. Hapouuiio ce keanuiielinum CMAWIpPAjy HACTABHU MATlepujanu
HACTHANTU CAMOCTUATHUM DPAgoM YueHukd eohenux Yyuywiciieuma HACUWIABHUKA. Y o08om pagy je Upuxasana
KpealiugHa ynoid yueHuka y #pouecy UpulipeMe U peanusayuje pumene odpasoene uipe JIyipam y Hacliasu
Teometripuje 3a maahe ocHosue. Meiliogom excllepuMeniia ca UAPATeTHUM Ipylamd, UCpamcusarwd o yuudajy
Jlyipama Ha yuewe leomeiipuje ctiposegena wxoacke 2006/07. u 2009/10. iogune, y pagy ca yuenuyuma tmpehel
paspega, gana cy oxpadpyjyhe, cliamiuciiuuku 3Hauajxe pesynimatie. Y ucipaxcusawy ciipogegenom y majy 2010.
Togune yuotpebmena je 30upka og 120 Jlyipam-3agaitiaka Koje cy CAMOCHIATHO KPeupanu yueHuuu ueinepiiol
paspega o0cHo8He wiKone Kopuciiehu molyhuoctiu upoipamckol Haxetia Jlyipam. Takohe, osu yuenuuu cy
yuecinigosanu u y ipuiipemu tipsux gep3uja JIyipama 3a cnadosugy u cueity geuy. [Ipuxazanu tpumep towsphyje ga
KpeatiusHy UOTHEHYUJAT YUEHUKA 3HAUAJHO OUPUHOCU YKYTHOM KPealiugHOM UOTEHUUjATLY WKOIIE.

Kreyune peuu: yuenuyu, KxpeattiusHOCH, HACTUABHU MEGUTU.

Summary

Introducing innovations into teaching means various methods and forms of work and the use of various
means and teaching materials. Students can contribute to the process of creating materials for teaching in a creative
way. Teaching materials of the best quality are considered to be the ones which appeared by the individual work of
students led by the teachers’ instructions. This paper is on the creative role of students in the process of preparation
and realisation of the application of the educational play Lugram in teaching geometry for younger primary school
students. The method of experiment with parallel groups, research of influence of Lutram on learning Geometry was
done in the school year 2006/07 and 2009/10 with the third grade students, and it gave encouraging, statistically
significant results. In the research in May 2010, the collection of 120 Lugram tasks was used, created individually by
the students of the fourth grade of the primary school, using the possibilities of the package programme Lugram.
Also, these students participated in preparation of the first versions of Lugram for children with eyesight impairment
and the blind ones. The shown example confirms that the creative potential of students significantly contributes to the
creative potential of the school.

Key words: students, creativity, teaching media.
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Bojana ITepuh IpkocoBauky’

MepunuHcka mkona ,,7. anpun”, HoBu Cazn

IIpumena egyxamiusrux upoipama 3a
miiage Kao MoiyhHocill uHo8uUparea
8aciuino-00pa306H01 TPoOUECA Y WKOTTU

Pe3ume: Y 08om pagy ayiiopxa xenu ga tpegciidgu jagHOCTIU jegan og molyhux Upuciiyiia tUpumeHe
PAGUOHUUAPCKOT PAga ¥ HACTABYU KAO UHOBATHUBHOT MeTOguUKOl UPUCTylia a y Ceelilly UHOBUPAtA KYPUKYILYMCKe
Honutiuxe u ode3dehusara xkeanuiieiia y odpasosarwy. Y hiom tpasuy, kpeupar je Egyxatiuenu tipoipam 3a muage
,Cliuyare HusomwHUx 8eWiUHA” 3d yueHuKe 3. paspega cpegre CIUPYUHUX WKOIA.

Osaj ipoipam je ckyil 3Ha+wa U 8EWTUHA U3 HEKOTTUKO 001acTliu, H0ceOHO IpYyTUCAHUX KATHEIOPUja HUBOTHHUX
BeWTHUHA 30 Koje ce UPeliiociiassa ga he ux yueHux HAKOH U3NACKA U3 Cpegre wiKose UpaxiliuuHo C8aK0OgHeBHO
upumenusaitiu. ITpoipam cagpucu cnegehe odnactiiu: eewiiune yclewHe KOMyHUKAyUje, 8ewiliune Koje Hogcmuuy
pA3eoj camouioy3gard u Camouowiiosard, Sewiiune 3d KOHCTAPYKIIUBHO pewldsare Upodmemd U 6ewiliuHe 3d
ycllewHo Tpaserve UOCA.

Ocmuwmasarnem u peanudavujom apoipama ,Cluyare HUBOTHHUX BEUTUUHA" HETUMO ga MIAGUM by GUMA
APYHUMO TOGPWKY U gad UX OCHAMUMO 3d YCUEWHO casndgasarwe moiyhux pelipeka WoKOM WKON08AA U HAKOH
UBNACKA U3 CPegrbe WKOJIE.

Meitioguuxo pewiere egyKamiueHol upoipama je y UpumeHu paguoHuudpckoi oduKa paga uiu paguoHuya
Kao CUpAiew Ky OCMUULBEH0T UHTHepaKiiusHol paga ca maaguma. C thum y 8e3u, Upoipam uma geojaxu yuss. Ipsu
Yusb Upoipama Upelio3HajemMo y wome ga woKOM paguoHuua yueHuyu Oygy UogciuiakHyiiu Ha akiiusHo yuewhe, a
game, ga Ha cileyuduuan HauuH UpeHece 3HAE U BelTliute Upeqeulere Upoipamom.

Krsyune peuu: keanuitieiti y 00pazosary, eqykamiuenu upoipamu 3a miage, paguoHuuapcku pag.

Summary

In this paper, the author wants to present one of the possible approaches of application workshops in teaching
as an innovative methodological approach in the light of innovating curricular policy and providing quality of
education. In this respect, we have created Educational programme for the young “Achieving life skills“for the
students of the third grade of the secondary vocational schools.

Educational programme for the young Gaining Life Skills is the collection of several fields’ skills, particularly
grouped categories of life skills which are assumed to be used every day after leaving the secondary school.
Educational programme for the young includes the following fields: skills of successful communication, skills which
encourage development of self-confidence and self-esteem, skills fro constructive solving of problems and skills for
successful searching for work.

Creating and realising educational programme for the young Gaining Life Skills, we want to offer to the
young people support and to encourage them for successful solving potential obstacles during schools after leaving the
secondary school.

Methodological solving of educational programmes and application of the workshop work, or workshops as
strategic created interactive work with children. Considering this, the programme has a double aim. The first aim of
the programme is seen in the activities of encoring students to participate actively in the workshops, and further on,
in specific way to convey knowledge and skills of the programme.

Key words: quality in education, educative programmes for the young, workshop work.
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Marnanena UBkosuh

Hnimeipucarse geue owitiehenol cuyxa y
My3uuke apoipame

Pe3ume: Osum pagom meaumo ga Upuxdamemo jegan og moiyhux HAuuHda opianu3oedarnd HACUAee My3ukKe
KOju yuuiliesou My3uke MOLy Kopuctliuiliu kaxo 6u u ilyse U HAITY8e yUeHUKe yCUewHo yKBYUUIU y c8e My3uukxe
axtuenoctiu. My3uuxu tipoipam koju hemo yKpawiko usiomuiliu y 060m uiduxy uHokpewyii je 1975. u ca
u3y3eilinum yciiexom tpumernugan go 1988. iogune y wxonu 3a inyee ,Mary Hare” y Ebybepujy y Enineckoj.
IIpegcinasmajyhu yiipaso 08aj tipoipam my3uuxol 00pa3osard Inysux U HALLYBUX YUEHUKA, HeleU CMO gd YBepumo
u geuy owidrieheHol CIyxa U wuxoee yuuiliesoe ga U 064 geuad moly ga yue u u3goge My3uxy Ha 6UCOKOM AKAJEMCKOM
HUB0Y U 0XpAdpUMO UX ga 3djegHo KPeHy y A8aniiiypy ciligapara my3uxe.

Krsyune peuu: my3uuxu ipoipamu, iny8u u HALLY8U YUeHUYU, YUUTHEHU My3UuKe, UHTHETPALU)A.

Summary

The aim of this paper is pointing at one of the ways of organising teaching Music, which teachers of Music
may use to include students with hearing impairment successfully into all the musical activities. Musical programme
which we shall show in this paper started and successfully applied between 1975 and 1988 at the Mary Hare School
for children with the hearing impairment in Newberry in England. This is why we wanted to introduce this very
programme of Musial education fro children with hearing impairment, so that we could persuade children with the
hearing impairment and their teacher that these children can learn and play music at the high academic level and
encourage them to start the adventure of creating music together.

Key words: musical programmes, students with the hearing impairment, teachers of Music, integration.



